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PARTICIPANT
OUTCOMES

e Explain the basic steps in the
assessment process

e Distinguish among beginning,
developing, good, and advanced
assessment reporting

e Develop an assessment plan for one
student learning outcome (SLO)

¢ Discuss the fundamentals of applying
interventions [pedagogy and
curriculum] at the PROGRAM-LEVEL to
improve student learning
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9:00 AM -10:15 AM

Introductions and Introducing
Assessment (Forest View)

10:30 AM -Noon

The Assessment Components
(SLOs, Curriculum Maps,
Methodology)

OVERVIEW

1:30PM -3:00PM

Develop YOUR Assessment Plan

3:15PM -4:30PM

Workshop Assessment Plans &
Think About Learning Improvement
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WHAT IS PROGRAM
ASSESSMENT?

...a systematic process for
evaluating STUDENT LEARNING

related to a program.
Two Main Purposes
« Accountability

»  Improvement
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ASSESSMENT CYCLE

1) State Learning
6) Use Results for Outcomes
Improvement :
° ° 2) Map to Courses/
Experiences

5) Report to

Stakeholders
3) Select Methods

4) Analyze and
Interpret Results



STEP 1: STATE
LEARNING OUTCOMES

Student Learning
Outcomes (SLOs) are what
students should know,
think, or do as a result of
your program.




STEP 2: MAP SLOS TO
COURSES/EXPERIENCES

ldentify courses/co-curricular
activities in which students should be
learning knowledge/skills articulated
in SLOs.

Referred to as Program Theory
—How the design of a program

should theoretically affect students




STEP 3: SELECT
METHODS

03

Select instruments and data
collection strategies to gather
evidence about student
achievement of SLOs.




STEP 4: ANALYZE AND
INTERPRET RESULTS

What did you find, and what
does it mean relative to your

SLOs?

04



STEP 5: REPORTING TO

STAKEHOLDERS
ldentify stakeholders and what .
e

they want and need to know.




STEP 6: USING RESULTS
FOR IMPROVEMENT 06 e

Program improvement
influenced by evidence is the
main purpose of assessment.



LET'S PRACTICE!

e Spend 3 minutes, examining the steps.
Then...

e Turn to your partner.

o EXplain the six steps of the assessment
cycle.

e Try to do it without your notes.




LET'S WALK THROUGH
AN EXAMPLE

Imagine an institution
commits to teaching and
assessing ethical reasoning...

What’s the first step?




DEFINITON/THEORY

Teaching for Improved Ethical Reasoning Functions

Spectator Agent

Evaluate Actions Generate Action



DEFINITON/THEORY

Ethical Reasoning in Action

Decision Science

Ethical Considerations ﬁ 0
'//l Findings

Rich legacies of moral Practical reasoning
theories, considerations, strategies from current
and practical reasoning decision sciences e.g.

social psychology,
behavioral economics
and brain research.



DEFINITON/THEORY

Decision-Affecting, Action Guiding,
Reflective Questions

Interrogate intuitions — slow down decision-making
Multiple ethical considerations
Open-ended questions [not confirmatory]
Group /team process is best



STUDENT LEARNING OUTCOMES

SLO 1 Memorization

SLO 2 Identification Simple
SLO 3 Identification Complex
SLO 4 Application Generic
SLO 5 )Application Personal
SLO 6 Importance

SLO 7 Confidence



STUDENT LEARNING OUTCOME 5

To their own ethical situation or dilemma,
students graduating from JMU will evaluate
courses of action by applying (weighing and, if
necessary, balancing) the considerations raised
by the 8KQ.



The Eight Key Questions (8KQ)

Outcomes

Palrness

Ethical
Responsibility Issue Character

| Empathy |



Which Apply?

Outcomes?
7 3
Fairness? Rights?
/ \
/ \

Ethical
Issue

Character?

/

/

jf
/
Liberty?
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Which Apply?
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Conduct Analyses

Ethical




Weigh and Decide
&




MAP SLOS TO COURSES/EXPERIENCES

Required Professional

Training Training | Adwv Training

Development for Module Module Modules

Implementers

Indirect Interventions _

: : Freshiman Resiclence Life r&11 B Conrse i
Direct Interventions _ .
Conrse Scenanos Mayox
SLO 1 IMem-:rLi.zatic-u 1 2 | 2 2
- I‘de:lt:f:n:'atiu:m 1 - - : -
sumpale
sLQ 3 | Centficaton 1 3 2 2
Complex
Applhcation
SLO 4 | FE 1 1 i 3 3
(renenc
Application
SLOY 5 1 1 |
Personal
SLO 6 | Importance ! ? ? ! l !
SLO 7 | Confidence 1 1 1
Yo of students affected durtny  99% 90 % 99.0%4% ~M of fresh  Approx. 76%  Approx. 0%
career, by 2020 freshmen  freshmen freshmen & soph of students  of students
Infervewtran insfiation ' o Fall 2013 Fall 2014 Fall 2013 Fall 2013 Fall 2013

2013



JMU’S ORIENTATION

Hurricane Sharon

Involves 4300+ incoming first-year students led by
150+ volunteer faculty and staff facilitators




Ethical
Reasoning
Recall Test

Ethical
Reasoning
Identificati
on Test

Ethical
Reasoning
Essay

Survey of
Ethical
Reasoning

UNIVERSITY ASSESSMENT PLAN

Application | Application 1:
Personal | Attitudinal

Data Collection:

Yearly,; random sample of 200
incoming freshmen in
Orientation, after exposure to
topic.

500-1000 randomly selected
students as beginning freshmen
& again as sophomores/ juniors.
Repeated-Measures Design
100-200 randomly selected
students as beginning freshmen
& again as sophomores/ juniors.
Repeated-Measures Design
500-1000 randomly selected
students as beginning freshmen
& again as sophomores/ juniors.
Repeated-Measures Design



James Madison University s Ethical Reasoning Rubric

Il Tic bont Margisal Good Excellont Extaordinary Srehe
0 1 b 3 1

A, Ethucal Staation: l‘mmyuuhknlam i u:co-tm

Mo reference 1o decssion | leplect refarenceto | Expliot but unceganzed Clear descengtion of | Meets critena for Sxcalient AND

optiond £ detanom tptions ANDMXR reference 0o detanin decigon oplionds) and
listle context given option(s) and context context Contect trentead with musance
regardng Srasion ¢ Buwldsimaon wth orguzation
0pts 0 5), ard word choice

B. Koy Question Reference: Mentioning the 8 K Qs or squivalent s

Refersnce to z=ro oc only | Vague references to key References four key References zix key References all gaght key questions.

ane key question. quastions OR ondyiwy key | questions questicns
questions referenced

4 4 |
C. Koy Question Applicabilicy: Descyiing whichef the 8 K Qs are applicable or not app lic able o the sitnacion and why

Mo rstionsde provded for
the applicakulsty or
inappicatlity of any
KQsto the etiecal
atston

Prowdes 3 stonale for the
apphicability or
isapplicahdity oftwy key
questions to the etzcal
AWK

Frowde: 3 mbogale for the
applicatelity or
inagelicability of o key
questions to the ethucal
nuslon

Prowdes a rationale for
the applicatulsty or
iapols catulity of s key
questions 10 the sthucal
luation

Forall it questions geowides
ratzomale forits applicability o

s licabilsty to the ethical Rt

“*SPECIAL NOTE: l/nm\w ﬁaﬂhfmrﬁu three wms M Criteria “D" and “E” ran be scored no higher than (1) “Marginel”**

D. Edu:alkensonng: Analyrmg mdradual K Qs

——— . —— — @

Mo atlempt Lo amlm

anvy of the referenced key
quetions

Analyas lempted using
twe of more Key quesions
Typreall y weonrect
axnption of the key
questions to the etacal
ataton Accountis
usciear, @sorganzed, or
inaccurate.

Analyds sitempled using
three or more key
questions. Bagcally
acowste asaaption o f the
key quesions to the ethical
silaticn. Accountis
uncsar or @s0rgReized,

Analya s allemplet uang
three o more key
queshiont ActAale
ascnption of the key
questices 10 the «thucal
atuation. A coourt 12

dei and coganaaed

Mes criteria for Excelient AND

Nuanced beatment of key questions,

for example:

e dutdsles subtle @stindions

e usesamaloges or metaphors

o conzders differemt is25es within
|me ey question

"SPEOAL NOTE: If Criterion “D” Is scored a Y or 1 then Criterion “E" can be scored no Mgher then (1) “Marginal™**
E Ethical Reasondng: Wesghing the relevant factors and decsding

No;odgmau 15 presenied
CR

judgmesd gresenied wath
no rationale

Uses groducts of the

anal yas and prowdes some
waghing 1o msie 3
deciaon Accountis
undear, R :onganized, of
waccunile,

Conveys waghing
agproach unng analyss
prodacts Provides an

wmtdlighis bans for
ywdgment.

Mests cntens for Good
AND

Logcally tererenates in
decinon that wall be

reached

Medds craleria for Excelient AND

Products ofansly 2 weaghed to make
Jodgment compeiling

~Toanae Maleton (e ieth ooc s
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050
Ethical Reasoning Results:

Where do we want to be?
Where did we start?

Where are we now?




Jane s Madison University s Ethical Reasoming Rubric

’ - — - — —————— — - T

Exunordinary
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Score
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Explict bt
MR reference to
oplion(s) and
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Meets crtena for Sccelient AND

Cortedt treated wath nsance

" e Bulds tenaon with orgeuzation
Basellne, T&Ig&t, and word choice
2020
. 2013 Sl —— 1
Reb References ff ences 5% key References 2ll gghtt key questions.
ane Key question STy questions

o i g i 1 of the

o o1 hot Qplk wwle w the :lmnnon aned why
s & Atonaje for the

Mo rationae provsded for Prow

he | Prowdesa rationale for | Foeall S que-nwm geowides
the applicatulsty or applicapility or the apphicabulsty or ratzozale frits applicability cr
inapedicabihity of aay isapphifabaity of $40 key . iaplacstulity of px key | wnapelicabilaty to the ethical atoaton
KQsto the ethzcal quastichs to the ethecal Where we questicas 10 the ethucal
alustion alanhdn are now sluation
’

S SPECIAL NOTE: If euthor k s fewep than ¢ 2017 terie “D" and “E” can be scored no higher than (1) “Marginal”** |

. -— . - . . ——— . - - - —— — |

'D. Edntalkmonng Aml) d mdrvudu st
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Mmsdn Accourd 1s ! sitiation. Aghountis atuation. Acooust 15 e usesamaloges or metaphors
undest Asorgamdsd, or undsar or EPrganized tear and oganaed o conzders different 152508 within
izaccumie. |me key question
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James Madson Unswersty @ 2014 :



Required Professional

Training Training | Adw Training | Adv. Training | Adv. Training

Devel fi
FTOPTIEEiv SOk Module Module Modules Modules Modules

Implementers

Welcome
Indirect Interventions
Book

Fres“man Residence Lite ‘ongse m
Direct Interventions Onentation

T SCenanos 0. SE Mmox

SLO | I Memonzation

SLO 2 I‘dentatxcauon 5
Simple
Identification

SLO 3 2
Complex
Application

SLO 4 3
Genenc
Application

SLO 5 S
Personal

SLO 6 llmpouance . 1

SLO 7 | Confidence 1

Yo of students ajfected during  99% 99 % ~50% of fresh % Approx. 20%
careet, by 2020 freshmen  freshmen & soph s  of students
S -
Intervention initiation .. Fall 2013 Fall 2013 13 Fall 2015

2013






ACTIVITY

o Distinguish among four hypothetical
reports; each gets progressively
better (aligns with workshop's
second intended outcome).

e Context
o Program: AA 80's Pop Culture

o SLO: Ethical reasoning

o Bonus fun: Can you identify the
program's famous faculty from
their abbreviated names?
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COMPONENTS OF AN
ASSESSMENT PLAN

1).State Learning
6) Use Results for 01 Qutcomes

Improvement ;

5) Report to °

Stakeholders

2) Map to Courses/

02
Experiences
03
3) Select Methods

4) Analyze and
Interpret Results



Question

What is the most
important level, from a
tructural perspective?




STEP 1: STATE 01
LEARNING OUTCOMES

Good Practices

e Make outcomes student-centered,
focused on what students will know,
think, or do AS A RESULT OF YOUR
PROGRAM

e Use clear, measurable, action verbs
(avoid understand and know)

e Clarify skills/knowledge/attitudes

e Specify the student targeted




Student-Centered Outcomes

Program 1

Faculty will teach writing skills.

01

Program 2

Students graduating from the
BA program in 80s pop culture
will write a cogent argument
about how a political event in
the 80s shaped pop culture.
These papers should (a)
contain a coherent argument,
(b) use references
appropriately, (c) be well
organized, and (d) consist of
sentence-level mechanics that
aid readability.



Student-Centered Outcomes

Program 1

Faculty will teach writing skills.

Build student-centered
outcomes (what students
will know, think, or do).

01

Program 2

Students graduating from the
BA program in 80s pop culture
will write a cogent argument
about how a political event in
the 80s shaped pop culture.
These papers should (a)
contain a coherent argument,
(b) use references
appropriately, (c) be well
organized, and (d) consist of
sentence-level mechanics that
aid readability.



Use Clear and Measurable Verbs

Program 1

Students will understand
basic writing skills.

01

Program 2

Students graduating from the
BA program in 80s pop culture
will write a cogent argument
about how a political eventin
the 80s shaped pop culture.
These papers should (a)
contain a coherent argument,
(b) use references
appropriately, (c) be well
organized, and (d) consist of
sentence-level mechanics that
aid readability.



Use Clear and Measurable Verbs

Vague o
Students will understand
basic writing skills.

Use clear verbs (avoid
understand and know)

Clear

Students graduating from the
BA program in 80s pop
culture will write a cogent
argument about how a
political event in the 80s
shaped pop culture. These
papers should (a) contain a
coherent argument, (b) use
references appropriately, (c)
be well organized, and (d)
consist of sentence-level
mechanics that aid
readabillity.



Levels of Verbs

Bloom’s Taxonomy

Recogmze facts, terms, and principles
Explam or summarize in one's own words

Application Relate previously learned matenal to new
situations

Understand orgamzational structure of
matenal; draw comparisons and
relationships between elements

Synthesis Combimne elements to form a new orgmal
entiy

Evaluation Make judgments about the extent to whach
matenal satishes critena




Examples of Verbs

Knowledge

Comprehension

Application
Analysis
Synthesis

Evaluation

arrange, define identify. label, hist, match, name,
order, recall, recognize, reproduce. select

classity, describe, discuss, explam, express, indicate,
locate, report, restate, review, sunmarze,

apply. demonstrate, dramatize, employ, give
examples. illustrate, schedule, sketch, solve, use

analyze,categorize, compare, contrast, diagram,
differenniate, distinguush, illustrate, outline

arrange.collect, compose, construct, contrast, create,
design, formulate orgamize, plan, predict

appraise, argue, assess, crificize, criiique, defend,
estunate, evaluate, interpret, judge, rate




Clarify Skills/Knowledge/Attitudes

Program 1

Students will understand
basic writing skills.

01

Program 2

Students graduating from the
BA program in 80s pop culture
will write a cogent argument
about how a political eventin
the 80s shaped pop culture.
These papers should (a)
contain a coherent argument,
(b) use references
appropriately, (c) be well
organized, and (d) consist of
sentence-level mechanics that
aid readability.



Clarify Skills/Knowledge/Attitudes

Program 1

Students will understand
basic writing skills.

Clarify skill/
knowledge/
attitudinal area

01

Program 2

Students graduating from the
BA program in 80s pop culture
will write a cogent argument
about how a political eventin
the 80s shaped pop culture.
These papers should (a)
contain a coherent argument,
(b) use references
appropriately, (c) be well
organized, and (d) consist of
sentence-level mechanics that
aid readability.



Specify the Intended Students

Program 1

Students will understand
basic writing skills.

01

Program 2

Students graduating from the
BA program in 80s pop culture
will write a cogent argument
about how a political eventin
the 80s shaped pop culture.
These papers should (a)
contain a coherent argument,
(b) use references
appropriately, (c) be well
organized, and (d) consist of
sentence-level mechanics that
aid readability.



Specify the Intended Students

Vague Students 01
Students will
understand basic
writing skKills.

Specify what
type/level of student

Specific Students

Students graduating from the
BA program in 80s pop culture
will write a cogent argument
about how a political eventin
the 80s shaped pop culture.
These papers should (a)
contain a coherent argument,
(b) use references
appropriately, éc be well
organized, and (d) consist of
sentence-level mechamcs that
aid readability.




ET'S PRACTICE!

e Write one (or more) SLO(s) for your
program...

e Remember to...
o Make it student-centered

o Use a good verb

o Elaborate on the content area
o Specify the level of student




STEP 2: MAP SLO'S TO
COURES/EXPERIENCES

Good Practices

e Map every course to at least one
SLO.

o Address every SLO in at least one
course.

e Convey the required level of
coverage accurately in the
curriculum map.




Mapping SLOs

Coverage of SLO: 0 =No Coverage; 1 = Slight Coverage; 2 = Moderate Coverage: 3 = Major Coverage

Al 1 AL} 2 {Research L0 3 {Writing Al & [ Chral Comm)
[Identificationof | Methodology] Critical ly)
80k Components)

PCUL2O1 3 Ul 1 0

LIt roschactioen tio
the Bis)

PCLILI0F {80 TV
and hovieg
PCLILAO] (B0s 1 1 3 i
Politics and
Cutture)
0 , 2 ,

[Capsione)




SLO Coverage

Coverage of SLO: O =No Coverage; 1 = Slight Coverage; 2 = Moderate Coverage: 3 = Major Coverage

5L0 1 aLlr 2 {Research L0 3 {Writing L & | Crral Commi)
|Identificationof | Methodology| Critical by)
80k Components)
PCUIL2O1 3 0 1 0
LIntroduction to
the 80s)
PCLILI0 {80 TV 3 0 0 .,
and Maorvies
PCULAOL {80s 1 1 3 0
Politics and
Culture)
PCLILAR0 0 J Fi ,
[Capstone)




Conveying Intensity

Coverage of SL0O: O =No Coverage: 1 = Slight Coverage; 2 = Moderate Coverage: 3 = Major Coverage

501 5L0 2 {Research | SLO 3 (Writing 5L 4 {Oral Comm)
|Identification of Methodology| Critical by
A0k Componeants)
PCUL20L 3 o 1 0
(Irtroduction to |
the Bs)
PCULIOI (BDs TV | 3 0 0 .
and Mowies
PCLUILA0L [80s 1 1 5 3 0
Poxlitics and —
Culture)
PCULABD 0 2 ? :.'

[Capstone)




What's Wrong?

Coverage of 8LO: O =No Coverage: 1 = Blight Coverage: 2 = Moderate Coverage: 3 = Major Coverage

SLO 1 SL0O 2 [Research SLO 3 (Wniting SLO & [Oral Comm)
[ldentification of Methodolosy) Critically)
&= Components)
PCULIO] 3 Q 1 H
(Intraduction to
the Es)
PCUL301 (8Os Q Q Q H
PeAusic)
PCUL3DZ (80 - Q 1 2
Fads)
PCUL303 (80 TV 3 0 0 2
and Mavies
PCULAE0D Q Q 2 2

(Capstone)




Coverage of SLO: O =No Coverage: 1 = Slight Coverage: 2 = Moderate Coverage: 3 = Major Coverage

SLO1 SLO 2 (Research SLO 3 (Writing SLO 4 {Oral Comm)
[Identification of Methodokgy) Critically)
S0= Components)

PCLILAD] k! 0 1 0

[Introduction to

the 80s)

PCULE0] (80s 0 ) * 0 0

Music)

PCUL30Z (805 £ 0 1 g

Fads)

PCUL303 (BOs TV £ 0 0 g

and Maovies

PCLUILAED 0 0 g

Capstone) All SLOs are covered by

at least one class




What's Wrong?

Coverage of SLO: 0 =Mo Coverage: 1 = Shght Coverage: 2 = Moderate Coverage: 3 = Major Coverage

S5LO 1 SLO 2 (Research SLO 3 (Writing SLO 4 [ Oral Cormimi)
[ Identification of Methodalogy) Critically)
&8s Components)
PCLIL201 3 e 3 3
(Introduction to
the 8s)
PCLIL301 (80s 3 3 3 3
PAUSIC]
PCUL30Z (305 3 3 3 3
Fads)
PCLIL303 (80s TV 3 3 3 3
and Mownes
PCLLAR0 3 3 3 3

(Capstone)




Coverage of SLO: 0 =No Coverage: 1 = Slight Coverage: 2 = Moderate Coverage: 3 = Major Coverage

5L0 1 5L0 2 (Research SLO 3 (Writing sLOD 4 {Dral Comm)
[ldentification of Methodology) Critically)
&= Components)
PCUL201 3 HE
(Introduction to — -
the EDs) _
FCUL30N (80s 3". 3
PeAus=ic) e
PCUL302 (80= 3 | [ |3
Fads) s -
PCUL303 (805 TV | |3 | L3
and Mavies - -
PCULAED 3 | Intensity of coverage is
[Capstone) - - _—

conveyed accurately in the
map




LET'S PRACTICE!

e Draft a curriculum map relative to your
SLO(S)...
e Remember to...
o Address every SLO in at least one
course.

o Convey the required level of
coverage accurately in the

curriculum map.




STEP 3: SELECT
METHODS

Good Practices

e Match the instrument to the SLO

e Choose direct and/or indirect
measures

o Establish criteria for success

e Select data collection method (for
example, representative sampling
or census)

e Collect additional reliability and
validity information (advanced)

03




Methods for Assessing Learning

Test Presentation

Project [¥ [V Portfolio

Performance Brochure

Case Study [ [¥f Internship

Research
Project

Survey




Match Instrument to SLO

Program 1

Use final course grades in
classes that emphasize
writing.

Match the instrument
to the SLO

Program 2

Use 80s Pop Culture writing
rubric, which corresponds to
objective 3 (writing critically). We
adapted this rubric from JMU's
official writing rubric. The initial
rubric was chosen as a starting
point because it represented
writing similarly to how we
articulated it. Specifically its
Complexity trait corresponded to
our ideas of a “cogent
argument”.... We added a
references trait....



Establish Criteria for Success

Program 1

Little context given as to what
constitutes good or bad
performance

Establish criteria for
sSuUccess

Program 2

Each trait on the rubric is evaluated
on a four-point scale (1 = Beginning;
2 = Developing; 3 = Competent; 4 =
Advanced) with corresponding
behavioral anchors. For example, for
the Usage and Mechanics trait a 3
connotes writing that “Is generally
free of errors in mechanics, usage,
grammar, or sentence structure.
Reads smoothly. Problems do not
compromise meaning.” Given that
these students are seniors, we
endeavor for the average scores of
this group to be at or higher than 3 for
each writing trait, connoting
competency or better.



Select Data Collection Method

Program 1

Twenty students submitted
papers that were rated by
faculty.

Program 2

All students in PCUL480 (our senior
capstone) are required to complete a
10-page argumentative paper about
how a political event in the 80s
shaped pop culture. As this
assignment is worth 25% of the
course grade, students tend to give a
good effort. Twenty papers, four from
each section, are randomly selected.
Two teams of two program faculty
raters evaluate the papers, 10 papers
per team. These four raters spend
approximately an hour and a half on
rater training at the outset to assist
with inter-rater reliability.



Additional Reliability & Validity Information

Program 1

Two faculty members rated
the 20 essays, 10 per
member. They did not
practice rating essays In
common.

Program 2

All students in PCUL480 (our senior
capstone) are required to complete a
10-page argumentative paper about
how a political event in the 80s
shaped pop culture. As this
assignment is worth 25% of the
course grade, students tend to give a
good effort. Twenty papers, four from
each section, are randomly selected.
Two teams of two program faculty
raters evaluate the papers, 10 papers
per team. These four raters spend
approximately an hour and a half on
rater training at the outset to assist
with inter-rater reliability.



LET'S PRACTICE!

e Draft a methodology section relative to
your SLO(s)...

e Remember to...
o Match the instrument to the SLO

o Choose direct and/or indirect measures

o Establish criteria for success

o Select data collection method (for example,
representative sampling or census)

o Collect additional reliability and validity
information (advanced)







CREATE YOUR
ASSESSMENT PLAN o

Least 1

1) State Learning
6) Use Results for 01 Qutcomes

Improvement .@

5) Report to e

Stakeholders

- 2) Map to Courses/
Experiences
03
3) Select Methods
‘!I" See
Worksheet

4) Analyze and
Interpret Results



SLO (s)

)

urriculum Map

i

Methodology

By 3pm...
Post Your Plan
on Wall






Gallery Walk...




SLO (s)
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urriculum Map

i

Methodology

1.
2.

3.

For each...
Ilike
Iwonder
Iwish
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Implied Logic Model for Assessment

Better information Better informed Better (and
about student . pedagogical . more) student
learning strategies learning

Where's our evidence?




Assessment Cycle
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Simple Model for Learning Improvement

Re-assess




Weigh Pig Feed Pig Weigh Pig

Additional Resources @@= https://www.jmu.edu/assessment/pdia/index.shtml

Keston Fulcher[: fulchekh@jmu.edu
Sarah Alahmadill: alahmasi@jmu.edu

dd M /| JAMES MADISON
UNIVERSITY.
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mailto:alahmasi@jmu.edu
https://www.linkedin.com/in/sarahalahmadi/
https://www.linkedin.com/in/keston-fulcher-324913b3/
http://www.jmu.edu/assessment/pdia/index.shtml

